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CHAPTER I 
 
 
 
 
INTRODUCTION 
 
 
 
1.1  Introduction 
 
 This chapter provides the background knowledge of the research, the statement of 
the problem, the objectives of the study, the research questions, the scope of the study and 
the significance of the study.  
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1.2       Background of the Study 
 
 
    There are several ways to think about errors in writing in light of what we know 
about second language and what we know about how texts, context and the writing process 
interact with each other. As mentioned, students’ writing in ESL generally produces texts 
that contain various degrees of grammatical and rhetorical errors. This kind of error is 
especially common among ESL writers who have a lot of ideas, but not enough language to 
express what they want to say in a comprehensible way.  
 
 According to Myles (2001), there are several factors that deter the students from 
performing excellently. Both social and cognitive factors affect language learning. Social 
factors like learners’ attitudes, motivations and goals can explain why some second 
language learners perform better than others. If the students have negative attitudes toward 
the target language itself, they will have problems understanding the language. Many 
students learn the second language for career purposes or as a part of the education system. 
Students’ love in using L2 in e-mails is deterred due to challenges of getting started and 
finding the correct words. However, students’ interest was improved with the support of 
extrinsic motivation. Students who view ESL writing as a part of career purposes found it 
less motivated to write poetries or short stories as they think this is a waste of time. Since 
they are less attentive to their writing assignments, they could not fully comprehend the 
needs to write well. However, highly motivated students would welcome any written 
assignments in English. 
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The ability to write well is not naturally acquired. It is learned as a set of practical 
and learned experience. Writing also involves composing, which implies the ability to tell 
the information.  The introduction of process approach in writing helps the students to 
understand better the process of writing and this approach eventually helps the students to 
build their own strategies in writing, As stated by Flower (1981),by using process approach 
in writing, students will have much time in their hands to discover their reading strategies 
and to consider feedback from teachers. As stated by Zamel (1983), “By studying what it is 
our students do in their writing, we can learn from them what they still need to be taught”. 
That is one major reason why the teachers’ feedback is crucial in helping students to 
improve their writing 
 
 
1.3          Statement of Problem 
 
 
 Some of the issues raised for the lack of confidence in ESL writing are connected 
to the teacher and the methodology in teaching writing. The methodology is an important 
factor in the teaching process. The debate on the decline of the English language has seen 
much discussion falling on teaching methodology (Star, Nov.8 2000). It has been suggested 
that the teaching methods selected have not been effective in delivering the lessons to the 
students. 
  
  In addition to the methodology, the issue raised for the lack of confidence in ESL 
is connected to the teacher who teaches it. Teachers do give feedback to the students, 
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however their feedback on the form and content are often vague, contradictory, 
unsystematic and inconsistent. This leads to various reactions by students including 
confusion, frustration and neglect on the comments. Hence, to help the students to improve 
in writing, both aspects of the teacher and the methodology must be looked into. 
 
           This research suggests feedback, which is “…as an input from a reader to a writer 
with the effect of providing information to the writer for revision” (Siti Hamin, 2001) and 
conference “where students are invited to further develop their stories, to add more 
information, to include descriptive language” (Taylor, 1994, cited in Jarvis, 2002).  
 
  
1.4 Objectives of the Study 
 
 
       1. To find out whether the use of written feedback help students to improve 
their writing. 
2.  To investigate whether the use of conferencing helps students to improve 
their writing. 
 
 
 
1.5             Research Questions 
 
1. What are the types of feedback given to students? 
2. What are the students’ responses towards the teacher’s written feedback? 
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3. What are the students’ responses towards the teacher’s conferencing 
sessions? 
 
 
1.6             Scope of the Study 
 
 
       This study focuses on secondary school students from a sub- urban school in 
Johore. In addition, the margin of improvement studied in the research is not the main 
focus. The focus is only on the students’ reactions on teacher’s feedback and conferencing 
session. 
 
 
 
 
1.7    Significance of the Study 
 
 
 The use of feedback and conferencing is important in improving students’ writing. 
It is significant because students need the skill of writing in academic as well as 
professional contexts. The importance of writing skill to students call for adjustments to be 
made to the methodology of teaching writing and the use of feedback and conferencing are 
of significant value in this research. 
 
 
